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Current Events 

 

Scholarships 

There are dozens of local and regional scholarships available for 

our students.  We are continually updating our database.  To view 

a list of anticipated scholarships go to your Naviance home page, 

click on the “Colleges” tab and then scroll down and click on the 

Scholarship List.  Hard copies of scholarships will be available in 

the counseling office. 

 

 

 

ACT Prep 

New this year,  we will be offering a two week ACT prep class. The class will meet two 

times a week  (Tuesday and Thursday) from 7-9pm beginning April 7th.  The cost is $100 

which includes the book.  Class size is limited to the first 20 participants.  Registration 

forms are available in the counseling office and on the counseling webpage.  Deadline is 

March 20th. 

 

 

 

Redesigned SAT -Inormational Meeting 

We will be holding an informational meeting for any interested 9th and 10th grade         

students and parents to discuss the redesigned SAT.  This meeting will be especially bene-

ficial for 10th grade students and parents as the Class of 2017 will have the option to 

take the current SAT and/or take the redesigned SAT.  The meeting will be held on       

Thursday, April 23rd, in the LGI at the high school. 

 

 

 

Volunteer Opportunities 

Is your son or daughter looking for meaningful volunteer work?  The counseling office has 

a list of local organizations that are looking for volunteers.  Food banks, nursing homes,  

animal shelters and hospitals all need volunteers throughout the school year and during 

the summer months.  Ask your counselor for more information.  
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Grief: Coping with the Death of a Loved One 

Definition 

 

Grief is a continuing process of mourning through which one 

learns to live with loss. 

 

Overview 

 

When a loved one dies, those left to mourn, or survivors, often 

find themselves entangled in a complex web of emotions and 

reactions. The death of a loved one can be an overwhelming, 

frightening and painful experience. The psychological, social 

and physical effects of loss are articulated through the prac-

tice of grief. 

 

How individuals grieve depends on many factors: their support 

system; the circumstances of the death; the response by fami-

ly members, friends and the criminal justice system; the na-

ture of the relationship with the deceased; religious or cultural 

beliefs and customs; and the individual's coping skills. No two 

people will grieve in the same way. However, survivors often 

find it helpful to speak with others experiencing loss, as there 

are common reactions and experiences that may prove useful 

to share. 

 

Possible Grief Reactions: 

 

Denial 

Often after learning of the death of a loved one, especially a 

sudden death, survivors experience a feeling of shock, numb-

ness and disbelief that their loved one is gone. To be confront-

ed by the death of a loved one is so horrible, devastating and 

absolute that many individuals are unable to comprehend the 

overwhelming news. Therefore, in order to process the shock, 

many survivors will immediately disbelieve that a loved one 

has died. Denial is a coping mechanism and a normal and 

functional grief reaction. 

 

Anger 

As the reality of facing life without a loved one sets in, many 

survivors feel frustrated, cheated and abandoned. Those left 

to grieve may become angry at their loved one for leaving 

them; at the doctors who should have done more; at other 

family members for not having the same feelings; and, in a 

case of death as a result of a violent crime, at the person or 

persons responsible for the crime, as well as the entire crimi-

nal justice system. 

When death occurs as a result of a violent crime, survivors' 

anger may be compounded and their reactions more compli-

cated. Many homicide survivors are surprised and frightened 

by the intensity of anger and violence they feel toward those 

who killed their loved one(s). Homicide survivors may devise 

elaborate plans of revenge that involve the murderer suffering 

more cruelly and graphically than the victim. To fantasize act-

ing out rage or revenge is a normal reaction for a bereaved 

survivor. By verbalizing these feelings, perhaps within a sup-

port group setting, survivors can try to move past the anger 

toward healing. 

 

Guilt 

Survivors may encounter intense feelings of guilt after some-

one they love has died. The guilt may come out of unresolved 

conflicts with the deceased, or through thinking they could 

have somehow prevented the death of their loved one. While 

guilt is a normal grief reaction, most often factors outside a 

survivor's control cause death. Therefore, it may help to pro-

cess feelings of guilt to speak with individuals who knew the 

loved one, as well as the circumstances of the death, so that 

they may help the survivor realistically evaluate feelings of 

guilt and responsibility. 

 

Other Common Grief Reactions Include: 

Feelings of powerlessness; 

Numbness; 

Hypersensitivity; 

Hyper-vigilance (jumpiness); 

Overwhelming sense of loss and sorrow; 

Disruptive sleep patterns; 

Inability to concentrate; 

Lethargy; 

Fear and vulnerability; 

Confusion; 

Social withdrawal; 

Change in eating habits 

Restricted affect (reduced ability to express emotion); 

Questioning of faith; 

Physical and financial problems; and 

Constant thoughts about the circumstances of the death. 

Grief Spasms 

 

Continued on next page 
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Grief: Coping with the Death of a Loved One (cont) 

Survivors may feel, even years after the loss of a loved 

one, brief periods when feelings of loss are particularly 

intense. These "grief spasms" are usually brought about 

by "triggers." Triggers are occasions, scents, tastes, 

songs, or other stimuli which remind survivors of their 

loved one and loss. For example, birthdays, anniver-

saries, weddings, or driving by the scene of a drunk driv-

ing crash may bring about intense feelings of grief for 

those learning to cope with loss. As time passes, most 

survivors find that grief spasms lose their intensity and 

frequency, and are a normal part of processing the loss 

of a loved one. 

 

Suggestions for Coping with the Death of a Loved One: 

 

*Support groups/counseling. In adjusting to their lives 

after the loss of a loved one, many survivors find it help-

ful to share their feelings with others who are in similar 

circumstances. Many communities have support groups 

established through hospitals, churches or social service 

agencies that lend an atmosphere of support and empa-

thy, which may normalize a survivor's reactions. 

*Counseling with a professional therapist may be an op-

tion as well, for assistance and guidance through the 

grieving process. To maximize benefits from counseling, 

survivors should look for counselors experienced in deal-

ing with grief issues. If a death is a result of a violent 

crime, survivors may be able to receive reimbursement 

or direct payment for counseling expenses through their 

state's crime victims' compensation program. For more 

information about the compensation program in a partic-

ular state, survivors should contact local law enforce-

ment or prosecutor's office. 

*Acknowledge feelings of loss. Though emotions may be 

difficult, it is important for survivors to work through feel-

ings of sorrow, anger, guilt, and other demonstrations of 

loss, and not be afraid to express them. Expressive out-

lets, such as conversations with others, drawing or writ-

ing, may prove helpful in articulating and coping with 

feelings of loss. Survivors should be patient with them-

selves. The grieving process takes time, and feelings of 

loss may not diminish quickly or easily. 

*Be patient with others. Many people, though well-

meaning, can say inappropriate things to those who 

grieve. Most often people simply do not know what to 

say, and want to help, not hurt. An inappropriate remark 

may be an imperfect but well-intentioned expression of 

caring. 

 

 

*Recognize limits. At first, survivors should expect to feel 

a multitude of emotions that may make it hard to cope 

with everyday tasks. If possible, survivors should seek to 

engage a strong support system, asking others to assist 

in the grieving process or to take over tasks that may 

prove too difficult or painful. Survivors may also want to 

have regular checkups with a physician in order to moni-

tor possible stress-related physical ailments. 

 

To Assist Someone Who is Grieving: 

 

*Ask what can be done to help. Someone who has expe-

rienced the loss of a loved one may need assistance 

with daily tasks, but may be unable to ask. Offer to help 

with logistical tasks such as phone calls to funeral direc-

tors, acquaintances, and credit card companies, or offer 

to babysit young children or care for pets. 

*Listen. Listen without making any judgments. Survivors 

may need to periodically speak with someone about 

what they are experiencing and feeling. It may be helpful 

to be available to a survivor to talk not only immediately 

after the loss, but occasionally thereafter, and especially 

on significant dates and holidays. 

*Provide information and support. Find out if there are 

appropriate and available support groups in the survi-

vor's area. If the criminal justice system is involved, in-

vestigate services available to survivors through the sys-

tem and the appropriate person(s) to call for further in-

formation and assistance. If there are legal issues, offer 

to call prospective attorneys. 

 

 

Conclusion 

 

The grief process is often characterized as work because 

it is laborious and difficult. There is no timetable for 

grieving and everyone will manage the loss of a loved 

one differently. Loss forces survivors to readjust their 

lives in order to compensate and cope. Grief can be a 

long, painful process, but can be managed with assis-

tance from friends, family members, or outside support. 

Survivors need to engage others in the grief process if 

possible, as doing so may assist them in attempting to 

reconstruct their lives after loss. 

 

 

 

 

 

 

 Source:  National Center for Victims of Crime 
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The Pusuit of Deeper Learning 

On a recent Wednesday morning, 11th-grader Sophia Wellington took to the undersized stage at the front of her high school 

gym and, with seamless poise, demonstrated what a smarter method of assessing students could look like.  She began by 

introducing herself to a group of education reporters visiting her school—Impact Academy of Arts and Technology in Hayward, 

California—last month as part of a recent seminar on assessments. Wellington is 15, has a desire to travel, and is “into 

bands.” She wants to go to a good University of California system school, preferably Los Angeles or Berkeley. 

 

Then Wellington showed, without dropping so much as an “um” or a “like,” how she will prove she has the intellectual skills 

and the grit to get there.  Clicking a PowerPoint to life, Wellington paged through a portfolio of work she believed showed she 

was ready to move from the school’s ninth- and 10th-grade lower division to the upper. The Holocaust, she told her audience 

by way of example, is an ever-present reminder to contemporary leaders that history should not be allowed to repeat itself. 

 

During World War II no nation wanted to intervene when Germany occupied Czechoslovakia, Wellington explained. Avoiding a 

repeat of the horror that ensued is one reason why the United States was quick to react when Russia tried to take over Cri-

mea in the Ukraine. 

 

Performance assessments yield a more complete picture of students’ strengths and weaknesses. 

 

Wellington will have to compile another portfolio and defend its contents again as a senior in order to graduate. Called a per-

formance assessment, the exercise is designed to gauge her readiness for college. “Although most of us want to avoid geno-

cide, it still happens today because of indifference, desire for power, and hatred towards one another,” Wellington said, nar-

rating an excerpt of her writing. “America is trying to stop what could get out of hand in the future rather than have it linger 

on and more people suffer.” 

 

It’s not easy. Some 40 percent of Impact’s seniors are asked to revise their work after their first dissertation-style defense to 

a panel that includes teachers, other students, and even parents and community members. They pass or fail depending on 

how well the presentations satisfy a rubric created by Stanford University.  With implementation of the more demanding, 

complex Common Core academic standards underway in most states and dissatisfaction with standardized bubble tests on 

the rise, states and school districts are in search of ways to drive and assess deeper learning. 

 

A growing body of research suggests that few of the questions on even the most rigorous traditional, multiple-choice tests 

assess higher-level skills such as analyzing, explaining, or synthesizing. But the tests do tend to drive instruction, largely be-

cause the stakes are so high. 

 

The scholars who helped design the performance assessments Wellington and her classmates work toward every day argue 

that the evaluation tool is a better tactic that pushes students to learn by doing, and then to show their knowledge and how 

they acquired it. 

 

“Researchers argue that, by tapping into students’ advanced thinking skills and abilities to explain their thinking, perfor-

mance assessments yield a more complete picture of students’ strengths and weaknesses,” the Stanford Center for Oppor-

tunity Policy in Education’s Linda Darling-Hammond and Frank Adamson noted in a 2010 paper. 

 

“By giving teachers a role in scoring essays and other performance measures, the way the Advanced Placement and Interna-

tional Baccalaureate programs do today, performance-oriented assessments encourage teachers to teach the skills meas-

ured by the assessments and help teachers learn how to do so,” the authors continued. “Such measures would, in other 

words, focus attention more directly on the improvement of classroom instruction than [No Child Left Behind] has done.” 

 

How did the 7-year-old Impact Academy come to be one of that idea’s proving grounds? Its project-based approach to in-

struction, relatively uncommon in U.S. schools, is well suited to the deeper learning the higher-level assessments can meas-

ure, according to school founder Bob Lenz. 

 

In 1992 Lenz was a teacher at a Bay Area school that got a federal grant to counter plummeting enrollment by implementing 

project-based learning, an approach in which students “learn by doing.” The change succeeded in revitalizing the school. 

 

“People believed we were successful because we were working with middle-class white kids in Marin County,” he said. “And 

frankly I got tired of hearing it. I didn’t believe it.” 

Continued on next page 
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The Pusuit of Deeper Learning  (cont) 

In 2002, Lenz founded Envision Schools to bring the approach to students who were likely to be the first in their family to go to 

college. Kids from families lacking college backgrounds are far less likely than their affluent peers to persist past their first 

year. 

 

Today, Envision comprises a three-school network of Bay Area public charters and a consulting division that works with hun-

dreds of schools in eight states. Early results are promising.  Two-thirds of Impact’s 465 students quality for free- or reduced-

price lunch and 70 percent would be the first in their family to go to college. Three-fourths are Latino or African American. 

 

On average, students are reading two grade levels behind when they start ninth grade. Fewer than one in five is proficient in 

algebra.  As we move to the Common Core tests, we’re going to hit a wall.  Generally, just 10 percent of youth from this demo-

graphic who make it to college re-enroll for a second and third year. Persistence rates among students who start at four-year 

colleges and universities are much higher than those who begin their studies at two-year institutions. 

 

But beginning with its first graduating class in 2012, all of Impact’s graduates meet the stringent entrance requirements for 

California’s four-year public colleges. Ninety percent go on to higher ed, with 70 percent enrolling in a four-year school. 

 

And Impact is refining as it grows up: 70 percent of the 2008 and 2009 classes have either graduated from college or are still 

working toward degrees. The rate has risen to 85 percent for subsequent classes. 

 

Impact Principal Sean McClung attributes the graduates’ ability to stay in college to the school’s “culture of revision.” Among 

other elements, a graduation portfolio contains five “artifacts,” for example. Students work on at least two artifacts a year for 

two years. 

 

“We don’t just give you a D and move on,” McClung said. “We give you support to do better.” 

 

In teacher Lindsey Dodge’s 12th-grade advanced digital media arts class, Daniel Zamora spent the fall working on a self-

portrait and accompanying artist’s statement in which he was asked to showcase his skills in a range of areas including art 

history and self-expression. 

 

With a monochromatic palette, the digital portrait depicts Zamora as moodier than he seems in real life. The work was inspired 

by the styles of Renaissance painters.  Like his classmate Wellington, Zamora’s senior presentation will have to demonstrate 

mastery in four areas: research, inquiry, analysis, and creative expression. Students must display their sources of information 

and their evaluation of their credibility. 

 

As he worked, Zamora exchanged feedback via instant messages with a classmate. He won’t have to present the portrait-and-

essay combo until next spring, and he is not worried about scrutiny. 

 

“We practice a lot,” said Zamora. “I’m not afraid of it anymore.” 

 

Lead 10th-grade English teacher Abby Benedetto is also enthusiastic about this kind of “teaching to the test.” In fact, it’s the 

reason she works at Envision. 

 

“I am far more convinced my students will be successful in college,’ she said. “Their essays show critical thinking, higher-level 

thinking.” 

 

And that's what the Common Core State Standards in language arts and math will require of students and teachers, noted 

Envision founder Lenz. In addition to their own performance assessments, his schools must soon begin administering rigorous 

exams aligned with the standards. The schools’ approach should help there, too. 

 

“As we move to Common Core and [tests from the] Smarter Balanced Assessment Consortium, we’re going to hit a wall,” says 

Lenz. “When you have a teacher who has 180 kids and they’re rotating through in 50-minute periods, when is that deeper 

learning going to take place?” 

 

Since Wellington is in the 11th grade, in the spring she will take a new set of California state standardized exams. She’s not 

nervous, but she’s also clear the results won’t mean as much to her as the feedback she will get on her performance portfolio. 

 

“I’m a good test-taker,” Wellington said. “But I don’t know that I get anything out of the standardized tests.” 

 

Source:  Beth Hawkins, The Atlantic 
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Top Degrees For Getting Hired In 2015 

 

 

We keep hearing that the way to get ahead is with an engineering or computer science degree. Studying busi-

ness can also be a good idea. But which degree exactly will make you most desirable to employers? Now a just-

released study from the National Association of Colleges and Employers (NACE), a Bethlehem, PA non-profit 

that links college career placement offices with employers, reveals which majors its members are looking for 

among the class of 2015. 

 

NACE got responses to questionnaires it sent out from mid-August through early October from 260 companies 

and organizations, asking about their plans to hire people who will be graduating from college and graduate 

school in 2015. The respondents were mostly big companies like Cargill, Chevron, Kimberly-Clark, Procter & 

Gamble and Schlumberger, but the group also included tiny non-profits like The Children’s Museum of Indianap-

olis and the Thurgood Marshall College Fund. 

 

So which majors did employers most want? NACE broke out the top 10 degrees for those earning bachelor’s, 

master’s and doctorates. We’ve put together three charts below showing the specific degrees most in demand 

and the number of respondents who said they would hire in each discipline. For bachelor’s and master’s gradu-

ates, finance, accounting and computer science take the top three slots. For those at the doctorate level, the 

top three degrees are all in engineering—chemical, electrical and computer engineering. 

 

But social science and humanities majors need not despair. Another chart in the report shows that 26 employ-

ers are planning to hire psychology majors, 22 will hire political science/international relations majors and 19 

are looking for sociology majors. In the humanities, 19 employers want English language and literature majors, 

17 are looking for history majors and 14 will hire foreign language and literature majors. Social work ranks at 

the bottom of the social sciences majors, with only seven employers, and gender studies at the bottom of the 

humanities degrees, with only 10. But keep in mind that you can tailor your job search to your chosen field. So-

cial work majors can apply to social service agencies and government positions while gender studies majors 

may look for work at a nonprofit that deals with domestic abuse or an organization that promotes women’s 

leadership like the Girl Scouts. 

 

Still, if you want to embark on a field where there is excess demand and high salaries, and you have an           

aptitude or interest in finance or computer science, many doors will open for you, as you’ll see from the charts    

on the next page. 

 

Source:  National Association of Colleges and Employers 
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Memories Need to be 'switched on' and are  

Enhanced by Emotion 
 

The definition of "memory" for some may revolve around studying for a test or simply recalling where they last put their car 

keys. However, according to Pennsylvania State University psychologists, memory is far more selective than previously thought 

- people may have to "turn on" memories in order to recall even the simplest details. 

 

For humans to recall events, facts or processes, they have to be committed to memory. The process of forming a memory in-

volves encoding, storing, retaining and subsequently recalling information and past experiences. 

 

"It is commonly believed that you will remember specific details about the things you're attending to, but our experiments show 

that this is not necessarily true," says Brad Wyble, assistant professor of Psychology at Penn State. 

 

"We found that in some cases, people have trouble remembering even very simple pieces of information when they do not ex-

pect to have to remember them." 

 

Wyble and Hui Chen, a postdoctoral fellow in psychology, tested the memories of 100 undergraduate students, divided into 

several groups. Each group performed a variation of the experiment in order to replicate the results for different kinds of infor-

mation, such as numbers, letters or colors. 

 

Trial participants were shown four characters on a screen arranged in a square - for example three numbers and one letter - 

and were asked to report which corner a specific letter was in after they disappeared from the screen. At this stage of the task, 

the participants rarely made an error. 

 

After this task had been repeated numerous times, the participants were asked an unexpected question - to identify which of 

the four characters they had just seen had also appeared on the previous screen. Only 25% of participants identified the cor-

rect character - the same percentage as would be expected from a random guess. 

 

Similar results were obtained when participants were asked to locate odd numbers, even numbers and colors. 

 

"This result is surprising because traditional theories of attention assume that when a specific piece of information is attended, 

that information is also stored in memory and therefore participants should have done better on the surprise memory test," 

explains Wyble. 

 

The researchers have labeled the phenomenon they have witnessed as "attribute amnesia," as they reported in the published 

article featuring in the online journal Psychological Science. 

 

Attribute amnesia occurs when a person uses a piece of information to perform a task, but is then unable to report specifically 

what that information was in as little as one second later. 

 

"The information we asked them about in the surprise question was important, because we had just asked them to use it," 

says Chen. "It was not irrelevant to the task they were given." 

 

When the question was repeated in subsequent trials, and no longer a surprise, the participants answered significantly more 

correct answers with the average of correct answers between 65% and 95% across the different experiments. 

 

Memory can be described as the process of retaining information over time or the ability to use past experiences to determine 

a future path. For this experiment, the researchers point out, people's expectations play an important role in determining what 

they remember, even for information they are specifically using. Wyble concludes: 

 

"It seems like memory is sort of like a camcorder, if you don't hit the 'record' button on the camcorder, it's not going to 

'remember' what the lens is pointed at. But if you do hit the 'record' button - in this case, you know what you're going to be 

asked to remember - then the information is stored." 

 

 

 

 

 

 
Continued on next page 
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Memories Need to be 'switched on' and are  

Enhanced by Emotion  (cont) 
 

Wyble and Chen suggest that this selective memory storage might be a useful adaptation because it prevents the brain from 

remembering information that is probably not important. The researchers plan to continue this line of research as they study 

whether people are aware of their own lack of memory. 

 

Emotion 'encodes' memory 

Another study published in the journal Nature and conducted at New York University, also highlights this adaptive nature of 

memory: that it continually updates itself according to what knowledge may be important in the future. 

 

This new study indicates that human memory has, in effect, a just-in-case file, keeping seemingly trivial sights, sounds and 

observations in storage for a time where they may become useful. 

 

The study used mild electric shocks to create apprehension and measured how the emotion affected memory of previously 

seen photographs. 

 

Those who took the memory test immediately after watching scrolling images of tools and animals remembered as many tools 

as they did animals; the shocks had no apparent effect. But those who took the test 6 hours or a day later recalled about 7% 

more items from the "shocked" category. For example, they remembered more tools if they had been zapped while viewing tool 

images. 

 

Dr. Joseph Dunsmoor, a postdoctoral fellow in Cognitive Neuroscience at NYU, comments: 

 

"The emotional experience of the shocks strengthened or preserved the memories of things that, at the time they were encod-

ed, seemed mundane. At least when it's tested hours or a day later." 

 

Eating walnuts to boost memory? 

A factor that has been found to improve performance and memory on cognitive function tests in a new study is swapping your 

daily snack for a handful of walnuts. 

 

According to researchers at the David Geffen School of Medicine at the University of California, Los Angeles, cognitive function 

was consistently greater in adult cognitive function test participants that consumed walnuts, regardless of age, gender or eth-

nicity. 

 

Dr. Lenore Arab, the lead researcher, says: 

 

"It is exciting to see the strength of the evidence from this analysis across the US population supporting the previous results of 

animal studies that have shown the neuroprotective benefit from eating walnuts; and it's a realistic amount - less than a hand-

ful per day (13 g)." 

 

The study adds to a growing body of research surrounding walnuts' positive effect on reducing cognitive impairment and over-

all brain health, which includes the possible beneficial effects of slowing or preventing the progression of Alzheimer's disease 

in mouse models. 

 

The study indicates that there are numerous possible active ingredients in walnuts that may be contributing factors in protect-

ing cognitive functions. This includes the high antioxidant content of walnuts, the combination of numerous vitamins and min-

erals, the significant source of alpha-linolenic acid and a plant-based omega-3 fatty acid with heart and brain-health benefits. 

 

"It isn't every day that research results in such simple advice - eating a handful of walnuts daily as a snack, or as part of a 

meal, can help improve your cognitive health," said Dr. Arab. 

 

Medical News Today recently reported on a study that finds a 30-minute nap straight after exposure to new information may 

boost infants' memory. 

 
Source:  Hannah Nicols, Medical News Today 



10 

 

We’re on the Web! 

www.uscsd.k12.pa.us 

Upper St. Clair High School 
Counseling Department 
1825 McLaughlin Run Rd 
Upper St. Clair, PA  15241 
Phone: 412-833-1600 
Fax:  412-851-2069 

Sunday Monday Tuesday Wednesday Thursday Friday Saturday 

1 2 3 4 

 

College Seminar 

HS Nutrition Ctr 

7-9pm  

5 

 

Pittsburgh Nat’l 

College Fair 

Convention Center 

6 

 

 

7 

 

 

ACT @ alternate 
location 

8 9 10 11 

 

12 13 

 

 

No School 

In Service 

14 

15 16 

 

 

No School 

President’s Day 

17 18 19 20 21 

22 

 

23 

 

AP Registration 
Begins 

24 

 

 

25 26 27 28 

       

COUNSELING CALENDAR                                                            February 2015 

Selective Service Registration 
Federal law requires all young men to register for Selective Service within 30 days of their 18th birthday.  Registration information can be 
obtained on-line at www.sss.gov. 

Dates are subject to change as necessary. 

DATES TO REMEMBER 
SAT I and SAT Subject Tests Dates SAT I and SAT Subject Tests 

Regular Registration Deadline 

SAT I and SAT Subject Tests 

Late Registration Deadline 

March 14, 2105 February 13, 2015 March 3, 2015 

May 2, 2015 April 6, 2015 April 21, 2015 

June 6, 2015 May 8, 2015 May 27, 2015 

ACT Test Date ACT Registration Deadline ACT Late Registration            
Deadline 

February 7, 2015 January 9, 2015 January 30, 2015 

April 18, 2015 March 13, 2015 April 10, 2015 

June 13, 2015 May 8, 2015 June 5, 2015 

Follow us on Twitter  for updates!  @USCHS Counseling 


